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Dialogic teaching

The power of talk to 
stimulate and extend 
student’s thinking and 
advance their learning. 



LEARNING ENVIRONMENT                                          
Transformation of character
Low stress- high challenge
Language of learning
System rigour
Growth mindset
Positive 
Supportive
Self esteem

BIG FOUR: Ownership and 
Independent learning

Effective group work
Well defined learner 
behaviours
Thinking fluency
Co-operation skills/cooperative 
learning
Independent enquiry
Independence to lead to 
interdependence
Strategies to train learners to 
be more independent (3B4me)
70% of lesson  in student 
ownership

BIG FOUR: Feedback
3D Success Criteria: What are we 

learning, how are we learning, why 
are we learning

Systematic debriefing
AfL tools

Positive reinforcement
Closing the gap
Clarifying goals

Student to teacher
Self assessment

Track learning as it happens (learning 
journeys)

Starting with the end in mind.

BIG FOUR: Challenge
The pit: concept- conflict-construct-consider
Team and personal challenge
Questioning processes
Practising getting unstuck
Problem solving and critical thinking skills. 
Growth mindset training

BIG FOUR: Engaging learners
Process sensitivity
Engaging experiences
Use of fascinator  (engage)
Motivational triggers
Enabling learners into a state of FLOW:
Task can be completed, concentration high, 
clear goal, immed feedback, depth, sense of 
control, sufficient time

TALK
A repertoire of everyday talk, 

learning talk, teaching talk and 
classroom organisation which  can 

become dialogic when informed by 5 
principles: collective, reciprocal, 

supportive, cumulative, purposeful.
IDEAS NOT MERELY EXCHANGED 

BUT BUILT UPON.

CONNECT
Learning is connected to 
what has gone before.

DESCRIBE
the outcomes

By the end of this 
lesson…

INPUT
New info: VAK

DEMONSTRATE
Learners show what they now know – variety!

ACTIVITY
Searching for meaning and processing info 

using variety of learning preferences.

REVIEW & 
remember

Memory techniques, 
revisiting learning outcomes, 

feedback.

The Big Picture
What is our learning journey and why are we 

learning this?



Central to all        learning!

TALK
Dialogic teaching is a repertoire
of everyday talk, learning talk, 
teaching talk and classroom 
organisation which  can become 
dialogic when informed by 5 
principles: collective, reciprocal, 
supportive, cumulative, 
purposeful.

IDEAS NOT  MERELY  EXCHANGED  

BUT BUILT  UPON.



5 principles underpinning dialogic teaching

 Collective: Participants address learning tasks together

 Reciprocal: Participants listen to each other, share ideas 
and consider alternative viewpoints.

 Supportive: Participants express their ideas freely, without 
fear of embarrassment over ʻwrongʼ answers, and they help 
each other to reach common understandings.

 Cumulative: Participants build on answers and other oral 
contributions and chain them into coherent lines of 
thinking and understanding

 Purposeful: Classroom talk, though open and dialogic, is 
also planned and structured with specific learning goals 
in view.



Dialogue

Our curriculum principles:

Effective dialogue is at the 

heart of the curriculum. 

What do you do with 
answers?

‘If an answer does not give 
rise to a  new question from 
itself, it falls out of 
dialogue.’   Mikhail Bakhtin

Conversations with 
cognitive challenge



In action...

https://www.voice21resources.org/planning-
for-oracy

https://www.voice21resources.org/planning-for-oracy


Intended impact of dialogic teaching

 Learning is exceptional for children because of the 
quality of talk 

 Longer teacher-child dialogues challenging 
assumptions and advancing learning – eventually 
children do this with each other!

 Children expect to learn from talk so they always 
actively listen

 Children use different talk types according to 
purpose

 Children's learning improves because of their 
ability to talk through the learning process.



Teaching talk- focus 

 Offer suggestions

 Make relevant contributions

 Decide how to report group/partners views to class

 Reach a decision together

 Give reasons for what we say (because…)

 Ask why?

 Respond to signals from my teacher to stop talking 
now.

 Ask what do you think?

 Make sure everyone has a turn to speak and say 
what they think

 Builds on the ideas of others 

 makes connections to other things we know

 we share what we already know

 try to think of  different ideas or possible answers

 listen carefully to what others 
say by repeating what they told 
me, asking a question or add to 
their answer.

 encourage others to talk by 
asking them questions or saying 
’tell me more about…’

 are prepared to change our 
minds

 keep ideas in our heads until it is 
a good time for us to speak

 look at who is talking

 say I agree with…. because or 
say I don’t agree with, because…

 Feel safe to share what we think



What might successful talk look like?

Everybody should contribute/gets a turn 
to talk 

What do you think?

What is your idea? 

Group members should ask each other 
for their ideas and opinions. 

What do you think?

Why do you think that? 

Can you clarify what you mean by...

Disagreement is healthy but group 
members should listen carefully and 
respect each others views and opinions. 

Those are good reasons but I’m not sure 
about that idea because…. 

I think differently because...

Group members should give reasons for 
their opinions/views and be asked for 
them if appropriate 

What evidence do you have for saying 
that? 

Linking to what...said, I want to add...

The group seeks to reach agreement 
before reaching a decision

So do we all agree that….?



Signs of effectiveness

 Clear ground rules for talk  in place in the 
setting

 Seating/group arrangements in my classroom 
are well established for different talk tasks. 

 Good listening behaviours are evident when 
adults are talking and in learning partnerships.

 Children know that they can learn from 
listening to others so listen attentively.

 Children build on ideas previously shared when 
they reply (rather than repeating or  offering 
alternatives)

 Children confidently ask each other challenging 
questions, listening and responding

 Children give reasons, evaluate evidence and 

compare ideas.

 Children can carry out simple 
discussions in small groups 
with little teacher direction, 
ensuring all have a turn.

 Children know how to use talk 
with a learning partner to 
support learning

 Whole class discussions 
quickly become owned and 
developed by the children, 
rather than led by the teacher.

 Children can reach agreement 

in a discussion. 



Signs of effectiveness

 Children can plan their own discussions with little guidance from the 
teacher

 Children use talk to give high quality feedback to their peers

 Conversations about learning and improvement predominate 

 Children demonstrate excellent questioning of themselves and others. 

 Collaboration is much in evidence and adds greatly to the learning of the 
children and their ability to overcome challenges.

 Children ask questions of each other that require higher level thinking 
skills. 

 In a discussion, children are prepared to change their minds

 Children are able to effectively use talk to think aloud. 



GRACE:  Do they grow eggs?

TEACHER: That’s a really interesting question.  Does anyone know the answer to that?

CHAMIQUE:  I KNOW! They grow eggs.. They.. They… They… Baby eggs – they small 
because sometimes the eggs are small and sometimes they big for crocodiles and they are 
small for, for, for 

GRACE:  They are small for lions

CHAMIQUE:  No, SMALL.  They are small for snails.  A little one can come out.  A  baby 
one…  In the ground

TEACHER:  You’re right.  Snails do lay eggs in the compost, then they grow into snails.

CHAMIQUE:  (TO GRACE) I’m correct, so you’re not correct

TEACHER:  Lions have baby cubs, don’t they?

GROUP:  YEAH!

TEACHER:  They don’t lay eggs in the ground, though – like snails and crocodiles, do they?

GROUP:  No!

TEACHER:  Where do the cubs grow then?

CHAMIQUE:  I know.  The baby lion grow in a cottage.  A great big cottage.  They grow in a 
house, where their mums and dads live.



TEACHER:  Do you think so?  What about before they were born?

THREE CHILDREN in unison:  Oh!  They’re born!

SAMMY (whispering):  They come out of their tummy…

THREE CHILDREN:  Yes!  … That’s right! …

CHAMIQUE:  It comes out of their tummy.

GRACE:  It comes out of the tummy and then that… and then that…

BILLY:  It comes out of the tummy!

TEACHER:  It comes out of the lion mummy’s tummy.

GRACE:  My mummy had a baby and then it came out.

TEACHER:  That’s right.  When the baby grows and is born as a baby it is 
called a mammal

CHILDREN:  Mammals, mammals…



The transcript

Year 3, Term 3

Lesson objectives: Compare two stories. Evaluate two 
stories which have been read and justify preferences

 The upside down mice

 At the zoo

The following dialogue is from the conclusion to the 
lesson, following structured, paired discussion.



The transcript

TEACHER: Jack, please tell us which story you 
preferred and why…



The transcript
TEACHER: Jack, please tell us which story you preferred and why…

JACK: I preferred At the Zoo because it was very mysterious and you didn’t 
find out what was looking at what until the very end because when I first 
heard the story I thought there were some new arriving animals and the 
children were looking at them for a school project but at the end I found that 
these aliens were actually looking at humans at the zoo and the humans 
were the new arrivals…



The transcript
TEACHER: Jack, please tell us which story you preferred and why…

JACK: I preferred At the Zoo because it was very mysterious and you didn’t 
find out what was looking at what until the very end because when I first 
head the story I thought there were some new arriving animals and the 
children were looking at them for a school project but at the end I found that 
these aliens were actually looking at humans at the zoo and the humans 
were the new arrivals…

TEACHER: The story sounds very confusing.  When did you understand that 
the children were in the cages?



The transcript
TEACHER: Jack, please tell us which story you preferred and why…

JACK: I preferred At the Zoo because it was very mysterious and you didn’t 
find out what was looking at what until the very end because when I first 
head the story I thought there were some new arriving animals and the 
children were looking at them for a school project but at the end I found that 
these aliens were actually looking at humans at the zoo and the humans 
were the new arrivals…

TEACHER: The story sounds very confusing.  When did you understand that 
the children were in the cages?

JACK: Oh, not until the very end.  In fact, the first time I read it I didn’t get it 
at all.  It took two readings and then I thought, ‘Now I know what’s going on!’



The transcript
TEACHER: Jack, please tell us which story you preferred and why…

JACK: I preferred At the Zoo because it was very mysterious and you didn’t find 
out what was looking at what until the very end because when I first head the 
story I thought there were some new arriving animals and the children were 
looking at them for a school project but at the end I found that these aliens were 
actually looking at humans at the zoo and the humans were the new arrivals…

TEACHER: The story sounds very confusing.  When did you understand that the 
children were in the cages?

JACK: Oh, not until the very end.  In fact, the first time I read it I didn’t get it at 
all.  It took two readings and then I thought, ‘Now I know what’s going on!’

TEACHER: But on our list of What makes a book worth reading that we wrote 
earlier, we put ‘EASY TO READ’.  At the Zoo doesn’t sound like it was an easy 
story if you had to read it twice to understand it…



The transcript
TEACHER: Jack, please tell us which story you preferred and why…

JACK: I preferred At the Zoo because it was very mysterious and you didn’t find 
out what was looking at what until the very end because when I first head the 
story I thought there were some new arriving animals and the children were 
looking at them for a school project but at the end I found that these aliens 
were actually looking at humans at the zoo and the humans were the new 
arrivals…

TEACHER: The story sounds very confusing.  When did you understand that the 
children were in the cages?

JACK: Oh, not until the very end.  In fact, the first time I read it I didn’t get it at 
all.  It took two readings and then I thought, ‘Now I know what’s going on!’

TEACHER: But on our list of What makes a book worth reading that we wrote 
earlier, we put ‘EASY TO READ’.  At the Zoo doesn’t sound like it was an easy 
story if you had to read it twice to understand it…

JACK: Yes, but the words were easy.  The story wasn’t.  The story was a mystery 
and I like mysteries, so that is why I like At the Zoo better



The transcript
TEACHER: Jack, please tell us which story you preferred and why…

JACK: I preferred At the Zoo because it was very mysterious and you didn’t find 
out what was looking at what until the very end because when I first head the 
story I thought there were some new arriving animals and the children were 
looking at them for a school project but at the end I found that these aliens were 
actually looking at humans at the zoo and the humans were the new arrivals…

TEACHER: The story sounds very confusing.  When did you understand that the 
children were in the cages?

JACK: Oh, not until the very end.  In fact, the first time I read it I didn’t get it at 
all.  It took two readings and then I thought, ‘Now I know what’s going on!’

TEACHER: But on our list of What makes a book worth reading that we wrote 
earlier, we put ‘EASY TO READ’.  At the Zoo doesn’t sound like it was an easy 
story if you had to read it twice to understand it…

JACK: Yes, but the words were easy.  The story wasn’t.  The story was a mystery 
and I like mysteries, so that is why I like At the Zoo better

TEACHER: So Jack prefers At the Zoo.  What about you, Karen?



Talk moves: a teacher tool to support dialogic talk



Using TALK moves 

LI: to share, expand and clarify own thinking

1. Time to Think: Partner Talk; Writing as Think Time; 
Wait Time 3-5 seconds BEFORE and AFTER 
contribution.

2. Say More: “Can you say more about that?” “What do 
you mean by that?” “Can you give an example?”

3. So, Are You Saying…?:“So, let me see if I’ve got what 
you’re saying. Are you saying…?”  (always leaving 
space for the original student to agree/ disagree/say 
more)



Using TALK moves 

LI: to listen carefully to one another

4. Who Can Rephrase or Repeat?: “Who can repeat 
what Javon just said or put it into their own 
words?”  (After a partner talk) “What did your
partner say?”



Using TALK moves 

LI: to deepen reasoning

5.  Asking for Evidence or Reasoning: “Why do you 
think that?” “What’s your evidence?” “How did 
you arrive at that conclusion?” “Is there anything 
in the text that made you think that?”

6. Challenge or Counterexample: “Does it always 
work that way?” “How does that idea link with 
Sonia’s example?” “What if it had been made of 
metal instead?”



Using TALK moves 

LI: to think with others  
7.   Agree/Disagree and Why?: “Do you agree/disagree? (And 

why?)” “Are you saying the same thing as J or something 
different, and if it’s different, how is it different?” “What do 
people think about what V said?” “Does anyone want to respond 
to that idea?” 

8.  Add On: “Who can add onto the idea that J is building?” “Can 
anyone take that suggestion and push it a little further?” 

9.  Explaining What Someone Else Means: “Who can explain what 
A means when she says that?” “Who thinks they could explain in 
their words why S came up with that answer?” “Why do you 
think he said that?”



How might you use Talk Moves in science, RE, 
History, geography this half term?



Generating higher order questions



Resources

 https://thinkingtogether.educ.cam.ac.uk/

 https://www.voice21resources.org

 Talk science primer – saved in folder below.

 Talking points examples

 Staff resources/teaching and 
learning/dialogic teaching

https://thinkingtogether.educ.cam.ac.uk/
https://www.voice21resources.org/

