
Attending to
children’s learning:
Improving subject pedagogy

Guided reading



The programmes of study for reading at key 
stages 1 and 2 consist of 2 dimensions:

• word reading
• comprehension (both listening and reading)
It is essential that teaching focuses on developing 
pupils’ competence in both dimensions; different 
kinds of teaching are needed for each.

Skilled word reading involves both the speedy 
working out of the pronunciation of unfamiliar 
printed words (decoding) and the speedy 
recognition of familiar printed words. 
Underpinning both is the understanding that the 
letters on the page represent the sounds in 
spoken words. This is why phonics should be 
emphasised in the early teaching of reading to 
beginners (i.e. unskilled readers) when they start 
school.



Strong, systematic 

approach to 

phonics teaching

Skilled word reading…



Good comprehension draws from linguistic knowledge 
(in particular of vocabulary and grammar) and on 
knowledge of the world. Comprehension skills develop 
through pupils’ experience of high-quality discussion 
with the teacher, as well as from reading and discussing 
a range of stories, poems and non-fiction. All pupils 
must be encouraged to read widely across both fiction 
and non-fiction to develop their knowledge of 
themselves and the world they live in, to establish an 
appreciation and love of reading, and to gain 
knowledge across the curriculum. Reading widely and 
often increases pupils’ vocabulary because they 
encounter words they would rarely hear or use in 
everyday speech. Reading also feeds pupils’ imagination 
and opens up a treasure house of wonder and joy for 
curious young minds.

Paired talk: 

share a time 

recently 

when 

reading has 

fed a pupil’s 

imagination 

and opened 

up a 

treasure 

house of 

wonder and 

joy.



Wider reading curriculum

• PLEASURE and PURPOSE
• Fiction - non fiction - poetry
• Shared – Guided - Independent
• Read with …

Read to…
Read by …

• Part of every subject, Part of every day



• Key aspect of ALL classroom reading 
activity

• Link between reading ability, desire to 
read and reading frequency

Reading for pleasure

Consider the nature of what happens 
when we read a book…it isn’t like a 

lecture: it’s like a conversation. There’s a 
back and forthness about it. The book 

proposes, the reader questions, the 
book responds, the reader considers.

Pullman(2004) reflects on the importance of 

reading for pleasure. 



• Reading is a COMPLEX task: Taught within 
Guided reading; practised and applied 
throughout the day, at home and at school.

• Assessment of comprehension- but are we 
teaching strategies to support 
comprehension? Reading progress has 
stagnated at CtS.

• Three books published in last 3 years that 
prove that guided reading is the main way to 
teach children to become more skilled, 
confident and comprehensive readers. 

• Enhancing and focusing our guided reading 
practice will equip and empower children to 
become better readers. 

Why Guided Reading and why now?



1. Using phonetically decodable books is best for children learning to read. 

2. When learning to read, children have opportunities to reread books on their own and 

with others that we have already  read in group.

3. Novels takes too long to read in GR. Using text extracts is better.

4. Poetry and non fiction (including real-world texts) are included in each group’s guided 

reading diet.

5. The books we have don’t engage or motivate the readers.

6. Every aspect of the curriculum is used to promote children’s understanding of texts.

7. Reading aloud to children is part of regular practice  in my classroom.

Reading provision

Talking points: 

Remember to: 
• agree/disagree
• say why
• support your 

viewpoint with 
evidence

• everyone 
speaks

• use good 
listening skills

• ask questions 
to clarify your 
understanding.



Reading

Marie Clay: a message 
getting, problem-solving activity.

Learning to read … Reading to learn



• The deliberate and explicit 
teaching of reading 
strategies that support 
enjoyment and 
comprehension of text

• To develop reading for meaning, children have 
opportunity to pull together all their current 
understanding and knowledge in order to read a 
previously unseen book within a supportive 
structure. 

Guided reading

Learning to read … Reading to learn



Key components of 
guided reading

• Ultimate goal is reading for meaning
• Teacher provides a sequence of high quality, 

engaging texts that support individual progress 
on a scale of text difficulty

• Increases quantity of independent reading 
children do (not reading aloud one by one)

• Provide explicit instruction
• Expands vocabulary through reading, conversation 

and explicit instruction
• Includes teaching that expands children's ability to 

apply phonemic awareness and phonic 
understanding for processing print

• Create engagement in and motivation for reading

Pinnell and Founats 2012



• Read the next page. What knowledge did you need to read it?



wolf



Big, bad wolf



Big, bad wolf



The big bad 
wolf is hiding 
behind the 
tree. He can 
see Little Red 
Riding Hood. 

Complexity of reading



The Twirup
Read the passage you have been 
given and answer the questions. 



There was once a young woman called Lady Mary who had 

two brothers called Forbes and Edward. They lived together 

in the wild border country between England and Scotland, 

in a  fine house which stood on a cliff overlooking the sea. 

Lady Mary was beautiful, and she had more men wanting to 

marry her than she could count on the fingers of both hands. 

Forbes and Edward were very proud and very fond of their 

lovely sister, so were anxious that she should choose well 

amongst her suitors. 

Now among her suitors was a certain Lord Fox. 

Complexity of reading



There was once a young woman called Lady Mary who had two 

brothers called Forbes and Edward. They lived together in the wild border 

country between England and Scotland, in a  fine house which stood on 

a cliff overlooking the sea. 

Lady Mary was beautiful, and she had more men wanting to marry her 

than she could count on the fingers of both hands. Forbes and Edward 

were very proud and very fond of their lovely sister, so were anxious that 

she should choose well amongst her suitors. 

Now among her suitors was a certain Lord Fox. 

This very morning, Lord Fox had pulled up in his red 

Ferrari and had performed a wheel spin on the gravel 

driveway. 

Complexity of reading



Guiding readers…

a. Decide what texts have to offer the 
readers. 

b. Consider the readers themselves- what 
are they likely to bring to a text: skills, 
knowledge, experiences?

Talkabout: 
What does the text that you have 

brought with you have to offer readers 

in your new class?

Text type, purpose and 

intended  readership

Vocabulary

Narrative features
Literary features

Subject and themes
Historical, social and 

cultural context

Visual features

Links to background 

knowledge

Phonics knowledge



Guiding readers
Focus teaching on your knowledge of the reader’s 
needs.

Guiding readers is NOT about the teacher 
telling the readers what they should 
understand from the text but focus on 
HOW to develop the reader’s 
understanding.

Ultimately we want to know what is in the reader’s 
head and equip them with strategies to deepen 
their understanding.

We don’t teach comprehension - comprehension is 
an OUTCOME. We teach strategies to support 
comprehension…
…so, what are those strategies?



Learning to read 
BOOK INTRODUCTION
• Brief overview of text

• Read the title (often do NOT follow grammatical structure, tense or vocab of 
book!)

• When you talk, use the same verb tense as the book

• ‘Walk through’ the pages

• Find ways to connect readers to the context

• Make space for children to connect, wonder, question, notice…

• Introduce vocab that maybe unfamiliar

• ‘Debug’ the book: what might trip a reader up? But leave enough challenge for 
the problem-solving reader to tackle themselves.

Be 

conversational



Require explicit teaching

Strategies for reading comprehension 



Little Miss Muffet
Sat on a tuffet,
Eating her curds and whey;
Along came a spider
Who sat down beside her
And frightened Miss Muffet
away.

CONNECT

Connect to what 

you know, to other 

books, to things that 

interest you. 



CONNECT
Connect to what 

you know, to other 

books, to things that 

interest you. 

Chris was excited to be on the coach.
He always looked forward to school trips but this 
time he was even more excited because the 
normal coach had broken down and the company 
had to send a replacement. The replacement
was an executive coach with reclining leather 
seats, TV screens in the headrests and cans of 
fizzy drinks in a fridge. Chris pressed the button 
to recline and settled into his seat.
Just as he was starting to relax, a girl behind him 
started to kick her toes into the back of his 
chair, beating as she did so the rhythm of the 
song that was playing on the radio.

We went on a 
coach last year 

when we went to 
the farm. I felt 

sick!

This is a bit 
like Robert 
Swindell’s

book, 
Room 13. 

I like stories 
where there is 
going to be an 

argument!!



CLARIFY Checking how specific words and 
phrases have been understood. 
Opportunity to build vocabulary. 
Enables readers to monitor their 

understanding
The tarantula hawk wasp 

gets its name because it 

mercilessly hunts and

attacks tarantulas, even 

those that are much 

bigger than itself. Adult 

wasps don’t eat 

tarantulas: they prefer 

plant nectar.

I am not 
sure what 

these words 
mean…



CLARIFY

Little Miss Muffet
Sat on a tuffet,
Eating her curds and 
whey;
Along came a spider
Who sat down beside 
her
And frightened Miss 
Muffet away.

Checking how specific words and 
phrases have been understood. 
Opportunity to build vocabulary. 
Enables readers to monitor their 

understanding

Highlight words and 

phrases that are 

important to understand

5 minute sketch story

Vocab study: frightened 

Canoe e.g. page 39

Y5/6
exaggerate, 

temperature, 
foreign, ancient, 
leisure, queue

Y3/4

Favourite, famous, 
extreme, island, 
bicycle, woman

Y2
happiest, sea, 
water, beautiful, 
people, village, 
camel

Y1
family, grew, 
farmyard, once, 
friend, home, 
August

FS
one   big  dog day 
mum cat



Little Miss Muffet
Sat on a tuffet,
Eating her curds and whey;
Along came a spider
Who sat down beside her
…..
And frightened Miss Muffet away
…

PREDICT
Making a 

logical 

plausible 

guess as to 

what might 

happen 

next, 

activating 

prior 

knowledge 

and 
anticipating 

upcoming 

text in light 

of this. 



I was trapped. There was no escape, and 
no hope. I took a long deep breath and 
tried to stop the uncontrollable 
shivering. With dilated pupils, my eyes 
desperately searched for light. 
Darkness was choking me. I gasped. How 
could this have happened?

I remembered being late and hurrying to 
get to class. Within seconds, a force 
against my back was bulldozing my body 
into my locker. How long have I been 
here?

Can’t move, can’t breathe... I feel like a 
package, tightly wrapped. I
count my breaths... afraid of losing 
oxygen. Pushing my face towards the 
cold metal, I listen intently for some
sound. A passing child, a teacher, a 
cleaner... I yearn desperately to
hear the sound of a footstep on the 
asphalt.
Nothing. Emptiness.

PREDICT Making a logical 

plausible guess as to 

what might happen 

next, activating prior 

knowledge and 

anticipating upcoming 

text in light of this. 

Wonder
Where is this person 

trapped? A room? a
hole?

Opine
It was for a joke.

Ask
Has this person been 
locked in a locker?

Change mind
No..this sounds 

serious now.



QUESTION

Little Miss Muffet
Sat on a tuffet,
Eating her curds and 
whey;
Along came a spider
Who sat down beside 
her
And frightened Miss 
Muffet away.

Asking questions about the text to 
expose different layers of 

meaning. The questions we ask 
readers and the questions readers 

ask themselves. These are the 
jumping off points for dialogue. 

• Right there- answer explicit in text 
(LOOK questions) literal

• Think and Search – the answer can 
be found but some inference 
required (CLUE question) 
inference/deduction

• On my own- reader needs to bring 
his her background knowledge to 
the text (THINK question) 
evaluative/responsive



QUESTION Asking 
questions 

about the text 
to expose 
different 
layers of 

meaning. The 
questions we 
ask readers 

and the 
questions 

readers ask 
themselves. 

These are the 
jumping off 
points for 
dialogue. 



QUESTION Asking 
questions 

about the text 
to expose 
different 
layers of 

meaning. The 
questions we 
ask readers 

and the 
questions 

readers ask 
themselves. 

These are the 
jumping off 
points for 
dialogue. 



Questions to which there is 

only one answer and the 

answer is likely to be found in 

the book

Questions to which there is 

only one answer and the 

answer is NOT likely to be 

found in the book

Questions to which there is 

more than one answer and 

the answers are likely to be 

found in the book

Questions to which there is 

more than one answer and 

the answers are NOT likely to 

be found in the book

Questions reader ask….

• Ask 

• Wonder

• Opine…

• Change mind…?



Cautiously, Shaffia
shuffled forwards 
towards the edge of 
the high board.

I don’t know what
cautiously means.
...
but it’s an adverb
because it ends with
ly... 
so it tells us how
she shuffled...
...I guess it means
carefully or nervously.

Think aloud
Reading a few 

sentences or a 

paragraph and 

verbalising what has 

been understood. Doing 

this across a whole text



There was once a young 
woman called Lady Mary 
who had two brothers called 
Forbes and Edward. They 
lived together in the wild 
border country between 
England and Scotland, in a  
fine house which stood on a 
cliff overlooking the sea. 

Lady Mary was beautiful, and 
she had more men wanting 
to marry her than she could 
count on the fingers of both 
hands. Forbes and Edward 
were very proud and very 
fond of their lovely sister, so 
were anxious that she should 
choose well amongst her 
suitors. 

Now among her suitors was a 
certain Lord Fox…

Think aloud
Reading a few 

sentences or a 

paragraph and 

verbalising what has 

been understood. Doing 

this across a whole text



Summarise
One of the most popular ways for families, 
who want a cost-effective
holiday, to travel is to take to the skies, sit 
back, relax and disembark in
another country.

Which of the following two options best summarises 
the sentence, and why?
1. Families want a cost-effective holiday.
2. Air travel is a cost-effective way for families to go on 
holiday.

Stating the 
main events, 

actions or ideas 
in a text. Done 

through 
dialogue gives 
opportunities 
for readers to 
co-construct 

meaning. 
Distinguish most 

important 
information

Give two or three 

options - which best 

summarises this text?



Summarise
There was once a young 
woman called Lady Mary 
who had two brothers called 
Forbes and Edward. They 
lived together in the wild 
border country between 
England and Scotland, in a  
fine house which stood on a 
cliff overlooking the sea. 

Lady Mary was beautiful, and 
she had more men wanting 
to marry her than she could 
count on the fingers of both 
hands. Forbes and Edward 
were very proud and very 
fond of their lovely sister, so 
were anxious that she should 
choose well amongst her 
suitors. 

Now among her suitors was a 
certain Lord Fox.

Stating the 
main events, 

actions or 
ideas in a text. 
Done through 
dialogue gives 
opportunities 
for readers to 
co-construct 

meaning. 
Distinguish 

most 
important 

information
The owl and the pussy cat sailed away to a 
magical, far-away land, fell in love and got 
married.

Summarise in three 

sentences or 20 words.



Summarise
Stating the main 
events, actions 

or ideas in a text. 
Done through 
dialogue gives 

opportunities for 
readers to co-

construct 
meaning. 

Distinguish most 
important 

information

Use graphic 

organisers 

and 

mindmaps



Summarise
Stating the main 
events, actions 

or ideas in a text. 
Done through 
dialogue gives 

opportunities for 
readers to co-

construct 
meaning. 

Distinguish most 
important 

information



Summarise
Stating the main 
events, actions 

or ideas in a text. 
Done through 
dialogue gives 

opportunities for 
readers to co-

construct 
meaning. 

Distinguish most 
important 

information



Summarise
Stating the main 
events, actions 

or ideas in a text. 
Done through 
dialogue gives 

opportunities for 
readers to co-

construct 
meaning. 

Distinguish most 
important 

information



Visualise

Developing 

a visual 

image of 

the text



Visualise

Developing 

a visual 

image of 

the text



Visualise

Developing 

a visual 

image of 

the text



There was once a young 
woman called Lady Mary 
who had two brothers called 
Forbes and Edward. They 
lived together in the wild 
border country between 
England and Scotland, in a  
fine house which stood on a 
cliff overlooking the sea. 

Lady Mary was beautiful, and 
she had more men wanting 
to marry her than she could 
count on the fingers of both 
hands. Forbes and Edward 
were very proud and very 
fond of their lovely sister, so 
were anxious that she should 
choose well amongst her 
suitors. 

Now among her suitors was a 
certain Lord Fox

Visualise

Developing 

a visual 

image of 

the text

Draw

Act out

I imagine



Read it as a writer
There was once a young 
woman called Lady Mary 
who had two brothers called 
Forbes and Edward. They 
lived together in the wild 
border country between 
England and Scotland, in a  
fine house which stood on a 
cliff overlooking the sea. 

Lady Mary was beautiful, and 
she had more men wanting 
to marry her than she could 
count on the fingers of both 
hands. Forbes and Edward 
were very proud and very 
fond of their lovely sister, so 
were anxious that she should 
choose well amongst her 
suitors. 

Now among her suitors was a 
certain Lord Fox.

Highlight the main linguistic 
features of text type and 

understanding author’s intention 
on reader. 

,







 

strategy What it means 

Connect Connect to what you know, to other books, to 

things that interest you.  

 

 

Clarify Checking how specific words and phrases have been 

understood. Opportunity to build vocabulary. 

Enables readers to monitor their understanding, 

Predict Making a logical plausible guess as to what might 

happen next, activating prior knowledge and 

anticipating upcoming text in light of this 

 

Question Asking questions about the text to expose different 

layers of meaning. The questions we ask readers and 

the questions readers ask themselves. These are the 

jumping off points for dialogue.  

Think aloud Reading a few sentences or a paragraph and 

verbalising what has been understood. Doing this 

across a whole text 

 

Summarise Stating the main events, actions or ideas in a text. 

Done through dialogue gives opportunities for 

readers to co-construct meaning 

Visualise Developing a visual image of the text 

 

 

 

In addition: 

Read as  

a writer 

Highlight the main linguistic features of text type 

and understanding author’s intention on reader. 

 

Strategies for 
reading 

comprehension

require 

explicit 

teaching

Dialogic talk
EVERY STRATEGY
Conversation with 

cognitive challenge:
Collective; reciprocal, 

cumulative, supportive, 
purposeful

Talk moves



Learning to read
Before reading:
Book introduction – debugging 
the text, building vocabulary 
and connections.
Strategy check – phonics, 
blending, rerunning sentences, 
MSV informed. 
During reading
Independent reading (orange 
book band, aim for silent 
reading)
Teacher ‘listens in’ to individuals 
and prompts accordingly
After reading
Return to text
Reinforce word/reading 
strategies
Discussion of text
Develop comprehension

Reading to learn 
Before GR session 
Teacher needs to have broken the book 
down into sections with a focus on 
strategies to be taught/practised
Children may do a preparation task, 
which could be to do the reading or 
annotation of text. 

The session 
will always include:
Dialogic talk- initially in pairs or threes, 
before whole group discussion
One or more of the strategies for 
comprehension, modelled and 
practised.

The introduction of the follow up activity

Could also include:
some additional reading to self, with 
teacher listening in. 

After GR session
A follow up task that could be discussion, 
written, visual or reading, often planned 
with children.

Learning to read … Reading to learn



ELP

Using the lesson 
structure and 
prompt sheets, think 
about planning from 
this book: Focus on 
book introduction, 
strategy check and 
return to text 
elements. How could 
you incorporate 
strategies for 
comprehension?

Tasks
MLP/ULP

Plan ways of 
explicitly and 
deliberately 
teaching these 
strategies for 
comprehension with 
the text you have 
brought with you.



 

Feedback 
The prompts we give, how we engage in 
dialogic talk, what we notice, what we praise 
how we make learning to read and reading to 
learn visible to children.  
 
 
 
 
 
 

Engagement 
Reading for pleasure/purpose must be the 

norm when reading. Selection of texts, time 
spent, finishing texts, range of texts types over 
the year must be considered for engagement. 

Use talk to uncover what children are thinking    

Challenge 
Through questioning 
Through talk 
Through book  
Have children prepare  
for GR session, as well  
as follow up.  
 

Interdependent learning 
Each reader brings unique 

 perspective  
to what they 

 are reading. Collaborating    
will builds deeper  

understanding.  

Talk: dialogic principles 

Use talk to uncover what 

children are thinking. Ask 

authentic questions that lead 

to extended answers. 

Children in discussion with 

each other. Use TALK 

MOVES. 



Teacher's 
role

• Text selection
• Planning the teaching sequence
• DIALOGIC talk
• Planning for practise of strategies learnt: 

scaffolding and handover
• To prompt or not to prompt? Sometimes best 

teaching decision is to wait. At other times an 
effective prompt can set child on track to 
independent problem solving

• Assessment- running records, analysis of 
problem solving and comprehension strategy so 
you know and plan for the next steps.

Case 

study

Reflect: 

read  on 

own then 

discuss -

what 

elements 

that had 

IMPACT 

stood out 

for you?



Expectations for 2017 onwards
• Guided reading will be used in every class to teach children to read and 

discuss their reading, as part of a wider reading programme
• Texts used will be selected carefully and there will be a balanced  

‘reading diet’ for each group, with good pace through each text
• Pleasure and often purpose will be core to all reading experiences
• Teachers will plan to teach strategy for word reading and 

comprehension.
• The dialogue within Guided reading sessions, especially when children 

are ‘reading to learn,’ is high quality and leads to children co-
constructing meaning. Teachers skilfully use talk and the strategies 
explored today to deepen child’s understanding of what they have 
read.

• NO round-robin reading unless for a specific purpose. 
• Some groups might prepare for guided reading session, so that the GR 

session itself is talk about the reading done already.
• Running records are used to help us to assess reading accuracy and the 

questions on the PM help us assess comprehension . 



Sharing good practice:

Each teacher will present some of their guided 
reading work and children's outcomes at a phase 
meeting this term. 
Phase leaders to organise please.
10 mins max per teacher.



Reading mileage
• Arlington et al 2008, ‘Some researchers suggest beginning readers 

need to read 600-1000 words a week to become competent 
readers’.

• New whole school competition to encourage more reading

Headlines!

Classes race to cover more reading miles than other classes. 

1 book = 1 reading mile; For longer books- every 50 pages = 1 reading 
mile

You can count: books you read yourself, books read to you, books you 
read in a group, book you read to someone else. Books you read at 
home and at school. 

There must be a display in class that children’s reading miles are 
added to. the class that has the most reading miles at the end of a 
term will win a  prize ( this might be phase linked!) 

There will be regular updates on the notice board in the library so 
please keep class display up to date!

Inspire your class and keep them on track!


