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I learn best 

when…..



What makes an effective 

learner?



Curiosity 

Courage

Resilience

Investigation

Guy Claxton, 2015

Experimentation

Reasoning

Sociability

Reflection 



Emotional health at age 16 (is) a stronger predictor of 

mental health and life chances at age 30 than either 

demographic or socio-economic factors

Goodman, A., Joshi, H., Nasim, B. & Tyler, C. (2015) Social and emotional skills in childhood and their 

long-term effects on adult life: A review for the Early Intervention Foundation



Good 
Mental 
Health

Community 
culture 

Emotional 
Health at 

School 

Skills for 
Learning 



• Actively supporting the emotional 

health of all individuals in the 

school community (pupils, staff, 

parents)

• Creating an emotionally healthy 

culture, through policies, 

procedures and daily practices

• Whole school approach

Parents

Pupils

Staff



The pro-social classroom model (Jennings & 
Greenberg, 2009)



Evidence suggests that the best things schools can do 

are things that really impact on the relationship 

between the teacher and pupil in the classroom

Danielle Mason, Head of Research, Education Endowment 

Foundation



What we see in this new generation of children with complex learning 

needs is vulnerability, particularly in the emotional development. 

Vulnerable learners are fragile learners, and our quest as educators has to 

be ‘how do we make our children emotionally strong?

Professor Barry Carpenter, 2017 



Improved 
resilience 

(Luther 2006)

Greatly reduced 
behaviour/

discipline problems 
(Marzano et al 2003)

Improved 
cognition and

motivation 
(Schneider and Stern 2010)

Improved academic 
attainment 

(Durlak et al 2011, 
Yeagar, Walton and 

Cohen 2013)



Positive discipline responds positively to positive 
behaviour, fairly and reasonably to negative 
behaviour. It focuses on praise, rewards, granting 
responsibility, choices and consequences and other 
non-abusive techniques. All are based on 3 
assumptions: 1. Feelings drive behaviours, 2. What 
you pay attention to is what you get more of 3. 
Discipline needs to be firm, fair, kind and consistent.

Understanding that we all grow in different 
ways, physically, intellectually, socially and 
emotionally. We need to match our 
expectations to what someone can reasonably 
manage. If we expect too much it can lead to 
frustration and feelings of inadequacy; if we 
expect too little, it can lead to a feeling of 
disempowerment and a tendency to give up.

Positive Discipline 

Appropriate Expectations

Emotional Health
Beliefs: Self beliefs, Self Agency, Beliefs about others

Awareness: Self awareness, Social Awareness
Management: Self Regulation,  Relationship Skills

Being aware of our own needs and 
feelings and taking responsibility for 
them. Meeting our own needs helps 
us to be more nurturing to others

Self- Awareness

Supportive 
Assets 

Practical 
applications 
through the 
Nurturing 

Programme

The cornerstone of the Nurturing Programme. 
Empathy is the ability to understand another 
person’s feelings, to be tuned into their mood. An 
empathic response to the validity of their 
emotional point of view makes our relationships 
stronger. A child who is treated with respect and 
empathy will grow up to treat others the same way. 
The reverse is also true.

Empathy 



Whole community approach

• Staff CPD

• Relationships Policy

• Weekly SEL/Circle Time

• Nurturing practices

• Parent groups

“Between stimulus and response, 
there is a space. 

In that space is our power to choose our 
response”

Viktor Frankl





• Three primary school 
academy trust in Blackbird 
Leys, East Oxford. 

• Emotional health at the 
heart of the schools’ 
approach

• Relationships Policy

• Weekly PSHE/Circle Time

• Parent Support/Groups

• Staff Wellbeing



Two year study at Blackbird Academy Trust
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Figure 2: A bar chart showing the number of children categorised 

as “Abnormal”, “Borderline” and “Normal” based on their SDQ 

score before and after the Nurturing Programme training.



Methodology

27 participants (22 females and 5 males) who completed 
all 3 of the targeted workshops

Pre and post Teacher Efficacy Questionnaire (TEQ, 
developed for Family Links). 16 items on a 5 point Likert 
Scale relating to 4 areas: 

• Creating a positive learning environment

• Praise and positivity 

• Behaviour management

• Personal power

Semi-structured focus group interviews



Findings from TEQ
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Dependent samples t-test showed a significant 

difference between pre and post scores, both for 

overall TEQ scores and for all four subscales.



A whole school framework for Emotional Health and Wellbeing

• To what extent do SLT and Governors create an Emotionally Healthy 

Environment?

• Do your school-wide policies and practices actively support emotional 

wellbeing?

• Do all staff, regardless of their role, receive training and CPD in supporting 

pupils’ social and emotional wellbeing?

• Are parents offered opportunities to work in partnership with your school to 

promote positive social and emotional outcomes

for their children?

• Is the long-term health of your school community part of the school’s 

development plan?

• Are all staff providing opportunities for pupils to develop their executive 

function and self-regulation skills?


